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Our vision is for all our students, regardless of background and circumstance, to make 

outstanding progress and achieve grades which will open the door to the future of their 

choice. We want our students to be curious and develop a thirst for knowledge; we want 

them to be resilient and to value effort; we want them to understand that sometimes failure 

is an essential part of the learning process and to recognise that developing a positive, ‘can 

do’ attitude will help them to set and achieve aspirational goals. 

 
The classroom is at the heart of everything we do in DGPS. If we are to achieve our vision, 
we need to ensure that we are developing a thirst for knowledge in all of our students.  
 
Excellence expected. 
 
Teachers are expected to: 
 

❖ Show outstanding knowledge and passion for their subject area. 

❖ Know their impact – evaluate the effect they are having on students’ learning and 

adjust teaching accordingly. 

❖ Be skilled in formative assessment practices, assessing students’ progress. 

      thoroughly throughout the lesson, changing the course of the lesson as appropriate. 

❖ Be aware of what students know, and what they need to do to improve in the 

different aspects of the subject.   

❖ Use assessment data, assessment of current performance & assessment objectives 

to plan effective lessons. 

❖ Set clear intentions that students understand. 

❖ Provide students with appropriate and timely written or verbal feedback that will 

develop incremental beliefs. 

❖ Differentiate the work appropriately to effectively challenge all learners. 

❖ Challenge and inspire students, expecting the most of them, to deepen their 

knowledge and understanding. 

❖ Use methods which enable all students to learn effectively. 

❖ Manage students well and insist on high standards of behaviour. 

❖ Use time, support staff, technology and other resources effectively. 

❖ Use Planning & Preparation (P & P) to reinforce and/or extend what is learned in 

school. 

❖ Recognise and act upon any differences in the standards of achievement or 

      progress made by different groups of students, for example to include: gifted and 

talented, high achievers, SEN, low achievers, gender and age. 

❖ Take responsibility for their own professional learning. 
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Professional Learning in DGPS – Never Stop Learning  

 

‘Every teacher needs to improve, not because they are not good enough, but 

because they can be even better’ Dylan William. 

 

At DGPS, we take staff professional learning extremely seriously. We believe that 

the best educators are the best learners, and we therefore expect staff to be avidly 

engaged with their own professional learning within a dynamic learning community. 

Staff should actively connect with research to best inform their own classroom 

practice. We recognise and embrace the complexity involved in professional 

learning. Changing practice is an intricate process, sometimes we must stop doing 

something good to do something better, but the impact that can be had on student 

success make it a priority. 

 

The purpose of this Teaching and Learning policy is an attempt to promote 

consistent practice, ensure clarity of purpose and engage staff in an ongoing debate. 

It is an opportunity to reflect upon aspects of our practice that, as a school, we hold 

to be effective.  

 

“…one of the main tasks of the teacher - to introduce students to the best of what 

has already been discovered or thought.” Tom Bennett  

 

It is important that we recognise the role of the teacher as an expert and build upon 

this.  

“Turning mere facts into personal meaning is the central element in learning” C Rose 

 

At Dubai Gem, we aim to create a learning environment which provides students 

with opportunities to make sense of the information they receive and create 

“personal meaning” from it. There is not a recipe for expert teaching. 

 

          The following information should be viewed as a guideline for staff to work within and  

          beyond 

 

          For teachers  

 

           Expert teaching requires… 

             …knowing the students 

Knowing students enables you to assess their needs and effectively raise their 

expectations. When is their engagement drifting? Why might this be happening? 

Do they need some help or should you leave them to figure this out? These 

questions can only really be answered if we know our students well. Learners 

need a trusting, fair and safe environment that acknowledges that they ‘may not 

know’ and will make errors in learning. Learning takes time but one of the 
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teacher’s roles is to maximise the efficiency of the time available, to provide many 

opportunities to learn the same idea over time, and to ensure time is spent on 

learning and not merely doing ‘something’. 

 

…high levels of challenge” 

  A successful teacher establishes expectations of students’ abilities but then 

dispels those expectations by telling them they can do better”-Prof J. Hattie 

Appropriate challenge ensures that students have high expectations of what 

they can achieve. Robert Coe contends “Learning happens when people have to 

think hard.” This is a great starting point and directly connected to Daniel 

Willingham‘s proposition that “Memory is the residue of thought.” What we think 

about is what we will remember and thinking ‘hard’ is more likely to produce 

long-term retention. 

 

….engagement 

             We need our students to engage in what is happening within the classroom. 

Engagement means that ‘they will be thinking about that we want them to think 

about’ and therefore learning is more likely to take place.  

 

            …explanation & modelling 

 

It is critical that new material is effectively explained in order for students to be able 

to move to other aspects of the learning process. 

 

…opportunities for autonomy  

 

“Don’t practice until you get it right. Practice until you can’t get it wrong.” Unknown 

This is the stage in learning where students will be working most independently of 

the teacher. Within this stage, students should be completing activities that have 

been carefully designed to allow application and intelligent practice of key 

principles. Intelligent practice is designed to develop the thinking process rather 

than a repeated mechanical activity. There may be further conceptual and 

procedural development taking place.  

 

….effective questioning  

 

Questioning is a key part of what takes place in the classroom. Effective 

questioning can spark discussion, assess current performance and provide deeper 

levels of challenge. Through expert questioning, we can force our students to think. 

This is a key part of the learning process. We are far more likely to transfer 

something to long-term memory if we think about it. Effective questioning can also 
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ensure that students are accurately using subject specific language within their 

answers. Skilled questioning can be used to assess current performance. These 

‘hinge’ questions, on which the next stage in the lesson depends, should be 

carefully planned in order to assess if students are ready to move on as well as 

diagnosing potential misunderstanding.  

 

…feedback 

 

Marking is planning, marking is differentiation.  

 

Effective marking and feedback is crucial in order to determine the next steps a 

student needs to take and in communicating these appropriately. Sound marking 

and feedback practices lead to high levels of differentiation as students work on the 

content or skill that will move them forward.  

 

…skilful formative assessment of student performance  

 

This will enable the effective scaffolding of next steps within the lesson and 

beyond. Formative assessment is a means to consider the improvement in 

performance that a student is making. Expertly used it will enable a teacher to 

judge where next to take the lesson. It is important to acknowledge that learning 

takes place over time. We need to reflect on this carefully as teachers and consider 

how we will change this improved performance into learning.  

 

Students will be set realistic but challenging goals and should be involved in setting  

their targets. We intervene to support students who underachieve and we seek  

opportunities to stretch the most able. This is based on a clear assessment of 

learners’ needs. Intervention programmes are tightly focused on improving the 

progress of learners.  

 

 At DGPS, staff regularly engage students in conversations about their learning.    

 Time is set aside for students to reflect upon where they are and where they would  

 like to be. The emotional and learning needs of every child are at the heart of  

 everything we do. The school promotes high aspirations in order that all learners  

 succeed. 
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Management of Teaching & Learning 

 
It is important that teaching and learning is monitored in order to ensure that all students 
receive the best education that can be provided. 
 
“Interventions at the structural, home, policy, or school level is like searching for your wallet 

which you lost in the bushes, under the lamp post because that is where there is light. The 

answer lies elsewhere – it lies in the person who gently closes the classroom door and 

performs the teaching act– the person who puts into place the end effects of so many 

policies, who interprets these policies, and who is alone with students during their 15,000 

hours of schooling.” Prof J. Hattie 

The Monitoring of Teaching and Learning 
 
Formal Observations  

Formal lesson observations take place as part of the appraisal cycle. Staff will receive 

constructive feedback on their performance. Feedback will highlight areas of strength as well 

as any areas that may need attention.  

 

Informal Observations 

Other observations may take place during the year. These may be more informal 

observations, peer observations to aid professional learning, or subject leaders monitoring 

the teaching and learning taking place within their department.  

 

Faculty Review  

As part of a full faculty review staff may be observed to gain a clear picture of teaching and 

learning standards across the whole department. Feedback will be received for all 

observations.  

 

Learning Walks 

Learning Walk is a means for the head of school, SLT and HOD’s who have responsibility for 

teaching and learning, to assess the standard of learning that is taking place in the school. 

These classroom visits are ‘drop-ins’ to inform monitoring of the quality of learning. They are 

not a lesson observation of teaching and focus on students learning.  

 

Timeline  

The timeline for lesson observations is outlined below. If a member of staff does not teach a 

particular key stage, then a different year group will be observed.  

 

First Term: The first term observations will take place as part of the appraisal cycle.  

 

Second term: This observation will take place as part of the appraisal cycle. The second 

term cycle should be completed prior to the end of term wherever possible.  

 

Third term: Additional observations may take place to provide support for new staff and for 

staff early in their career. Each member of staff will be observed across at least two-year 

levels during the academic year. 
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Lesson observations will be analytical and evaluative. The type of questions an observer is 

looking to answer are outlined below. 
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If an observation (formal or informal) is considered to demonstrate expert practice this 

colleague should been courage to do one or more of the following: 

 Lead a workshop–department or whole school 

 Conduct peer observation; be encouraged to buddy up with a colleague 

 Lead or participate in coaching / mentoring 

 Summarise a book or a piece of research pertinent to the subject 

 Undertake Action Research and feedback to staff 

 

Concerns 
 
If the lesson is a cause for concern the member of staff must be made aware. This applies to all 
types of lesson observation both formal and informal. 

 
The observer will meet the teacher to: 
 give clear feedback about the nature and seriousness of the concerns. 
 give the teacher the opportunity to comment and discuss the concerns. 
 discuss any support that may be required 

 

The observer must meet with their appraiser to inform them of the concerns that have been raised. 
Through discussion with their appraiser it will be 
 agreed any support* that will be provided to help address the specific concerns. 
 make clear how, and by when, progress will be reviewed. This will include further lesson 

          observations. 
 

A repeat formal lesson observation should take place (this will then form part of the 
appraisal process) within two weeks in order to gather further evidence and inform any 
support that will follow. 

 
If any lesson is observed that raises ‘serious concerns about the progress/safety of students ’then 
a support programme must be put into place. 

 
Support might include: 

 HOD involvement and support mechanisms at a departmental level. 

 The teacher being able to undertake peer observations; pairing with a colleague whose 

teaching is judged to be excellent. 

 Team teaching. 

 Teacher being assigned a peer mentor. 

 Lesson by lesson scrutiny of lesson plans and work by HOD and/or senior leader. 

 Time limited period of support after which further procedures may be necessary. 

 Further professional learning opportunities 
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